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The Basics of the Chart
What Are the Tools Charts?

The tools charts are lists of academic and behavioral intervention programs and
assessments. The tools on each chart have been reviewed by one of the National Center
on Intensive Intervention (NCII) Technical Review Committees (TRCs).

INTERVENTION TOOLS CHARTS

The academic and behavioral intervention charts include intervention programs and
corresponding research studies documenting each program’s effectiveness. The charts
include intervention programs designed for use in an intensive intervention context. These
programs, which function as additional or alternative intervention programs to the core
curriculum, are conducted in small groups or individually and purport to improve academic
or behavioral outcomes for students whose performance is unsatisfactory in the core
program. The charts offer information on the quality of the research studies, results of
the studies, implementation requirements of the programs, and descriptions of additional
research conducted on the programs.

The academic intervention tools chart is available online at:
http://www.intensiveintervention.org/chart/instructional-intervention-tools.

The behavioral intervention tools chart is available online at:
http://www.intensiveintervention.org/chart/behavioral-intervention-chart.

PROGRESS MONITORING TOOLS CHARTS

The academic and behavioral progress monitoring charts contain reviews of progress
monitoring assessments. The charts include progress monitoring tools that can be
used to assess a student’s performance, quantify his or her rate of improvement or
responsiveness to intervention, adjust the intervention program to make it more effective
and suited to the student’s needs, and evaluate the effectiveness of the intervention. The
charts offer information about the technical rigor, cost, and implementation requirements
of the tools.

The academic progress monitoring tools chart is available online at:
http://www.intensiveintervention.org/chart/progress-monitoring.

The behavioral progress monitoring tools chart is available online at:
http://www.intensiveintervention.org/chart/behavioral-progress-monitoring-tools.
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What Is the Purpose of the Tools Charts?

The charts are published to assist educators and families in becoming informed consumers
who can select academic and behavioral progress monitoring tools and interventions that
best meet their individual needs. The charts are not intended to endorse any program or
tool, or to compare programs or tools to one another. Evidence was rated against a
standard set of criteria regarding the technical quality of the evidence.

Who Rated the Tools on the Chart?

NCII's four TRCs review tools and provide the ratings. The TRCs comprise national experts
in academic or behavioral intensive intervention. Selection criteria for the academic and
behavior intervention TRCs included the following: (a) member has strong methodological
skills and (b) member has a background and expertise in the evaluation of Grades K-12
interventions. Selection criteria for the academic and behavioral progress monitoring
TRCs included the following: (a) member has a background in measurement and strong
methodological skills and (b) member has strong expertise related to progress monitoring.
Special attention was paid to having members with expertise in single-subject study design,
as well as with culturally and linguistically diverse populations. A list of TRC members
is available online at: http://www.intensiveintervention.org/content/centers-technical-
review-committees.

Tips for Using the Charts

The tools charts present large amounts of information designed to assist you in selecting
an intervention program or progress monitoring assessment that is most appropriate for
use in your classroom, school, or district. The “best” program is not going to be the same
for every user and is not determined by any single element on the chart. Users of the chart

should review all of the elements of the chart when making a decision.

We recommend a six-step process for using the chart:
Gather a team.

=

— Determine your needs.

Determine your priorities.

Familiarize yourself with the content and language of the chart.

Review the data.

I N SR

Ask for more information.
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1. Gather a Team

Often, decisions about appropriate intervention programs and assessments will
involve the input of multiple administrators, teachers, and staff. When using a tools
chart, it will be important to gather a team of key constituents in your school and
district to review the information together.

Before you begin, ask yourself:
= Who should be involved in selecting the program or tool?

= What types of expertise and what perspectives will be needed among those involved
in selecting the program or tool?

2. Determine Your Needs

The most appropriate program or progress monitoring assessment for you will depend on
your specific needs.

Questions to think about, as a team, include:

= For what skills do we need an intervention program or progress monitoring tool?

= |s there a specific academic outcome/target behavior or measure we are focused on?
= For what grades do we need an intervention program or progress monitoring tool?

= Will this tool be used with all students who are not progressing in the core curriculum
or with only a specific subgroup(s) of students? Which subgroup(s)?

3. Determine Your Priorities

In addition to determining your needs for an intervention program or progress
monitoring assessment, your team should consider its priorities.

What is the most important thing to look for in an intervention program or
progress monitoring assessment?
® s it a program or tool that can be purchased for a reasonable cost?

= Does the program or tool take long to administer? Does the time it takes to administer
the program or tool fit within your schedule?

= Does the program or tool require specialized expertise or training to administer?
= Does the program or tool offer ready access to training and technical support for staff?

= s it a program or tool that has documented evidence of efficacy through the most
rigorous research?

= |s it a program or tool whose effectiveness has been studied and demonstrated in our
district or state? With a similar population?

Although you may ideally want a program or tool that meets all of these criteria, there
may not be one that does so. You will need to weigh your priorities carefully when
making your selection.
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4. Familiarize Yourself With the Content and Language
of the Chart

The tools charts are interactive and offer a wealth of information and data.

CHART STRUCTURE AND NAVIGATION

Tabs

The charts are organized into three or four “tabs.” Ratings related to the
dimensions that the TRC reviews are grouped in columns under the tabs.
The tab that is displayed is highlighted in orange. You can navigate from
one tab to another by clicking on tab title or by clicking the Previous Tab/Next
Tab buttons.

Eﬁ:ﬁt\ lo Compare ‘ ‘ #:;t LI | studyResults || Intensity || Additional Research ‘l

n- e o - = s

Ratings

For each of these dimensions,
the TRC reviewed data from the

studies submitted by developers Legend
of the programs and tools, and . Convincing evidence
gave a rating of convincing, partially O partially convincing evidence

convincing, unconvincing, or

. Unconvincing evidence
data unavailable. O

ws= Data unavailable

View Chart Resources
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For more detailed definitions of the ratings associated with each dimension, click the
title of the dimension listed in the column header.

Reliability of Slope

Psychometrics

Reliability of slope is the extent to which the slope of improvement accurately represents rate of improvement.

Full Bubble: The reliability of slope estimates are adequate for the tool.

Reliability of
Performance
Level Score

Reliability of

slope Empty Bubble: The reliability of slope estimates are not adequate.

Dash: Reliability of slope data were not provided.

Filtering and Comparing

Many tools are available on the chart, particularly the academic intervention and
academic progress monitoring charts. You can choose to narrow your selection on
those charts by filtering by grade level or subject matter (reading, mathematics,
and writing).

FILTER - Select grade - - - Select subject - : Apply
RESULTS

To compare a subset of tools that you are interested in reviewing, check the box next
to the name of the tools and select Compare Tools. This action will limit the tools
you are viewing to only those that you have selected. To revert back to the full
chart, select Reset Chart.

E:Zent: ‘ ‘0 T:tr’rlnspare e ) ‘ Study Quality ‘ Study Results H Intensity H Additional Research

H e - o s i

@ :::::my of (M Group Design . . O O O

Ly Eiedorowicz & Group Design . O O O .
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Implementation Requirements

By clicking on the tool title (accessed through any of the tabs on the chart), you will
access an “implementation table” for the program, which includes the following:

= Cost of the intervention/assessment
= Training required to implement the intervention/assessment
= | evel of staff expertise required to administer the intervention/assessment

= Where to obtain training and technical support

n" T o o ::!:i ) .‘.Ir:..“r“ “:..T::

0 hcademy of '7[;;&':‘ ]‘“"'5 Grouppes| Burst:Reading
Study: Dubal, Hamly, Pavlov, Richards, Yambo, et al. (2012)
Dubal, M., Harnly, A., Paviov, M., Richards, K., Yambo, D., & Gushta, M. (2012). Effects of Burst@:Reading Early Literacy Intervention on Student
Performance: 2012 Report. Retrieved from www.amplify. pf.
0 Academy of Fiedorowicz &
U READING Trites (1987) Geoupiney
Descriptive Information Usage Acquisition and Cost program Specifications and | 1raining
Burst:Reading delivers highly | Burst:Reading is intended for | Where to obtain: Itis recommended that Training is required for the
differentiated reading use in grades K-6. The Amplify Education, Inc. Burst:Reading is used in small | instructor. Training beyond 8
instruction based on formative | program is intended for use | 55 Washington St., Suite 900 | groups of three to five hours s required If the user is
(=] “'de"“é of Tonakovi Group Des| | assessment data. Using mobile | with any student at risk of | Brooklyn, NY 11201 students. not familiar with the formative
READIN (2011) technology for assessment academic failure. The Phone: 1-800-823-1969, assessment measures, which
administration, sophisticated | academic area of focus is Option 1 Burst:Reading takes 30 include DIBELS Next. The
data-analysis algorithms to | reading (including Website: www.amplify.com | minutes per session witha | Iength of this training varies
generate lesson plans for phonological awareness, recommended 5 sessions per | based on the implementation.
small groups, and engaging | phonics/word study, Cost: $60.00 per student week. During this training, educators
. Jacniove Tracey & Young instruction, Burst:Reading comprehension, fluency, and | annual license fee. fearn to implement
o | R | Group Dedl | piscvrsidet onior | v The oo ks a gy | S5 i
The annual student license fee | specified teacher’s manual.
reading. Teachers, coaches, e formative assessments,
specialists, and qualified o ‘9l accessing sequences of lessons

volunteers deliver 10-day interyention program, jihe(progiamiraquiresla through the web-based
“Bursts” of instruction to small e o computer with internet interface, administering
groups of students. These eporting. Teachors are able to | 265258 in order to generate | instruction and monitoring
Bursts are generated by the reporiing. Teachers are able to | and view the 10-day - success based on results
system based on formative use 10-day lesson sequences | sequences of instruction as | reporting.

assessment results for each that are customized for their | well as reporting. Educators
student, small groups of intervention | also need a mobile device

Burst:Reading

students based on the for adminictration of the | The minimum qualifications of
formative assessment results | formative assessment instructors are that they must
of each student. Additional | measures. be paraprofessionals. The
‘costs assaciated with the program does not assume that
program include per student the instructor has expertise in
licenses to formative a given area.

assessment (generally

$14.90 per student), teacher Training manuals and

Kits ($215 for K-3; $195 for 4- materials are available and

6) and professional have been designed to ensure
development and that educators are prepared to
implementation support faithfully implement the
(varies based on nature of the program. Feedback is regularly
implementation). solicited on our training

sessions during field use and
adjustment to sessions and
materials are made to
continuously improve
outcomes.

Additional follow-up sessions
and coaching are available.
Online technical support and
toll-free phone technical
support are available at no
additional cost.

Although similar in layout, the intervention and progress monitoring tools charts differ
with respect to the content and dimensions reviewed. The following sections describe
the content available for the intervention and progress monitoring tools charts.

INTERVENTION TOOLS CHARTS

The intervention tools chart includes information on four aspects of a program,
each accessible through one of four tabs at the top of the chart: (1) Study Quality,
(2) Study Results, (3) Intensity or Program Information, and (4) Additional Research.
Additional information is available by clicking on features within the chart.
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The first tab, Study Quality, includes ratings from our TRC members on the technical
rigor of the study design. The second tab, Study Results, presents information about
the results of the studies. The third tab, Intensity or Program Information, provides
information related to the implementation of the program as an intensive intervention.
The fourth tab, Additional Research, gives information about other studies and reviews

that have been conducted on the intervention.

Chart Tools Tab Study Quality ‘ Study Results H Intensity H Additional Research

n-- Study Type Particpants  Dsian Impl " Casten  (Brosdsn

Note, the tools chart provides ratings on individual studies of programs, not holistic
ratings of the programs themselves. Furthermore, the studies that were reviewed do
not represent an exhaustive list of all studies conducted on a program. Users are
encouraged to use this chart as a starting point and one source of information for
learning about the quality of an academic or behavioral intervention program.

Reset ‘ ‘ © Compare "¢ Compare | [Next ~

Study Quality

H Intensity H Additional Research

Eﬁ;eré ‘ ‘ o $g;r|\§pare ‘ !I‘fae;t Study Quality ‘ Study Results

n-- Study Type Particpants  Dsian Impl " Casten  (Brosdsn

The TRC has established four dimensions of study quality for intervention programs:

= Participants: Are the students in the study at risk?
= Design:
® (Group design) Does the study design allow us to conclude that the
intervention program, rather than extraneous variables, was responsible
for the results?
® (Single-subject design) Does the study design allow us to evaluate
experimental control?
= Fidelity of implementation: Was it clear that the intervention program was
implemented as it is designed to be used?
® Measures: Were the study measures (targeted measures and broader measures)

accurate and important?

The study quality ratings reflect an assessment of the quality and technical rigor
of a research study. They do not say anything about the results of the study; they
do not present any assessment of whether the study provided evidence of program
effectiveness. Further detail on program effectiveness can be found in the Study

Results tab of the chart.
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Study Results

( Reset
| Chart

‘ e ik~ > ‘ Study Quality ‘ Intensity H Additional Research
udy

No. Disag. Disag.
st Mean ES Mean ES Visual Data for Data for
(T ) ( ) Analysis Dem. <20th
Subgroups percentile

The second tab on the chart offers information about the results found in each
study, which is a measure of the magnitude of the relationship between two variables.
Specifically, on this chart, the effect size (ES on the chart) represents the magnitude
of the relationship between participating in a particular intervention and an outcome
of interest. The larger the effect size, the greater the impact that participating in
the intervention had on the outcome. According to guidelines from the What Works
Clearinghouse, an effect size of 0.25 or greater is considered to be “substantively
important.” In addition, we note on this tools chart the effect sizes that are statistically
significant. Effect sizes that are statistically significant can be considered more
trustworthy than effect sizes of the same magnitude that are not statistically
significant. Furthermore, a positive effect size indicates that participating in the
intervention led to improvement in performance on the outcome measure, while

a negative effect size denotes that participating in the intervention led to a decline
in performance on the outcome measure.

When reviewing effect size data, you should pay particular attention to effect sizes for
outcomes in which you are interested. By clicking on a program’s specific effect size
on the chart, you can see a breakdown of the effect sizes for each of the outcomes
tested. Most studies have multiple outcome measures, and it is not uncommon to
see large effect sizes for some outcomes and smaller effect sizes for others. On the
tools chart, effect sizes are reported separately for targeted and broader measures.
Targeted measures assess aspects of competence the program was directly targeted
to improve, whereas broader measures assess aspects of competence that are
related to the skills targeted by the program but not directly taught in the program.
Because of the more direct relationship between targeted measures and an
intervention’s content, effect sizes for targeted measures are often higher than
effect sizes for broader measures. It is important to keep this distinction in mind
when reviewing and comparing effect size data across measures and studies.

There are many different methods for calculating effect size. To ensure comparability
of effect size across studies on this chart, NCII follows guidance from the What Works
Clearinghouse® and uses a standard formula to calculate effect size across all studies
and outcome measures.

1 NCII follows guidance from the What Works Clearinghouse (WWC) in determining effect size. The WWC formula
for calculating effect size can be found in this document: http://ies.ed.gov/ncee/wwc/pdf/reference_resources/
wwc_procedures_v2_1_standards_handbook.pdf
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Ratings that fall under the Visual Analysis column are featured in the study results
tab. Visual analysis is the process of looking at a graph of data points to assess
whether a subject’s performance has noticeably and authentically changed from the
preintervention (baseline) to the postintervention phase. This type of result is only
accepted for single-subject designs and is reviewed in lieu of reporting the effect
size data that are typical for group design studies. For more information on the
methodology used to calculate effect sizes and the guiding questions that impact

a study’s visual analysis rating, please click on the title in the Effect Size column
headers, or see the Academic Intervention Technical Standards Rating Rubric
(http://www.intensiveintervention.org/sites/default/files/NClIAcadintervention
RatingRubric2016.pdf) or Behavioral Intervention Technical Standards Rating Rubric
(http://www.intensiveintervention.org/sites/default/files/2014-15Behavioral
InterventionRubric.pdf).

On the chart, the study results columns include the following information:

= Number of outcome measures (academic intervention chart only): The number
and type (e.g., reading or mathematics) of outcomes that were gathered from
students before and after the program was implemented.

= Mean effect size (for both targeted and broader measures): The average
effect size, reported separately for targeted outcome measures and for broader
outcome measures.

= Visual analysis: For single-case design studies, determination of whether analysis
demonstrates clear, consistent, and meaningful change in the pattern of data as
a result of intervention (level, trend, variability, immediacy).

= Disaggregated data available for demographic subgroups: The availability of any
outcome data disaggregated for one or more subgroups (students with disabilities,
English language learners, students of different race or ethnicities, etc.).

= Disaggregated data available for <20th percentile (academic intervention
chart only): The availability of any outcome data disaggregated for students
in the bottom 20th percentile based on academic performance

Information on study results and study quality should be reviewed and evaluated
together. You should feel more confident in the validity of study results for studies
of the highest technical quality and rigor. Any flaws in study design could potentially
over- or underestimate study results.
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Intensity or Program Information

Reset
Chart

P"e" | ,’I‘fae;‘ Study Quality ‘ Study Results ‘ Additional Research

Tab )

H- i S T

The third tab on the academic intervention tools chart is labeled Intensity. The third
tab on the behavioral intervention tools chart is labeled Program Information. Both
provide basic information on program delivery and intensity of the intervention
programs, but the areas targeted are different. The columns on the academic
intervention chart include the following information:
= Administration group size: The number of students who receive instruction
through the intervention program simultaneously (n signifies the number of
students in a small-group format).
= Duration of intervention: Includes time per intervention session, the number
of sessions per week, and the duration of the intervention period.
= Minimum interventionist requirements: Minimum standards set by the program
regarding the qualifications of the individual implementing the program and time
required for the training

The columns on the behavior intervention chart include the following information:

= Target behavior(s): Specifies what type of behavior the program is intended
to address (e.g., internalizing, externalizing).

= Delivery: The recommended configuration for administering the intervention
(e.g., whole classroom, small groups, individuals). n signifies the number
of students in a small-group format.

= Fidelity of implementation check list available: Indicates whether a fidelity of
implementation checklist is available to help interventionists execute the program.

= Minimum interventionist requirements: Minimum standards set by the program
regarding the qualifications of the individual implementing the program and time
required for the training.

Tools Charts User’s Guide




Additional Research

gﬁ:ﬁ 'Eebv Study Quality H Study Results ‘ Intensity ‘ Additional Research

Other Research:
Other Research: Ineligible
H i - Study Type What Works clnrmghouu patentialy Elolblafoc for NCII Review
NCII Review

The final tab on the tools chart presents information about additional research
studies that exist about the programs and that have not yet been reviewed by

the NCII, including those that are potentially eligible for review and those that are
ineligible for review. It also includes a simple indication of whether the study has
been reviewed by the What Works Clearinghouse, an initiative of the U.S. Department
of Education’s Institute of Education Sciences.

PROGRESS MONITORING TOOLS CHARTS

Academic Progress Monitoring Tools Chart

There are two tools charts that include information on academic progress monitoring
tools, each focusing on a different approach to progress monitoring;:

= General outcome measures reflect overall competence in the annual curriculum.
= Mastery measures index a student’s successive mastery of a hierarchy of
objectives.

To view tools by each type, click on the link to switch between the two charts:

General Outcome Measures | Mastery Measures |

FILTER - Select grade - = - Select subject - - Apply ‘ E Print Chart ]
RESULTS -

Progress Monitoring H Data-based Individualization

Reset (Next +
| Chart | | Tab

Predictive
ty of Validity of idity Disag.
Title M K'I"h"' rm N ;ﬂ;ﬂﬁ Reliability and Bias Analysis
Improvement Validity Data

Both of the tools charts are subdivided into three sets of technical standards against
which each tool was rated: (1) Psychometric Standards, (2) Progress Monitoring
Standards, and (3) Data-based Individualization Standards. Additional information
is available by clicking on features within the chart.

Psychometrics
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The first tab, Psychometrics, includes ratings from our TRC on the reliability and validity
of the tools. The second tab, Progress Monitoring, provides ratings related to how
well the assessment functions as a progress monitoring tool that can accurately
detect small changes in student performance over time. The third tab, Data-based
Individualization, includes ratings related to the extent to which use of the tool is
associated with positive student or teacher outcomes.

For each of these standards and at relevant grade levels, the TRC reviewed data
submitted by developers of the tools and gave a rating of convincing, partially
convincing, unconvincing, or data unavailable. You may notice that the ratings differ
by grade level, which may indicate differences in technical adequacy based on the
grade reviewed.

Psychometric Standards

General Outcome Measures | Mastery Measures |

———
FILTER - - A - - A
Select grade v Select subject v Apply ‘ E Print Chart ‘
RESULTS S
R t | [ Next itoril N Frt P
cﬁ;ert | Tab Psychometrics | Progress Monitoring H Data-based Individualization ‘

Vali £ P ictive Di
Title &m_u_e Wﬂ Performance Reliability and  Bias Analysis
slope Level Score Mm‘ ovement | Validity Data
S ————————

For progress monitoring tools using the general outcome measures approach, the
TRC has established five psychometric standards:
= Reliability of performance-level score: The extent to which the score (or
average/median of two to three scores) is accurate and consistent.
= Reliability of slope: The extent to which the slope of improvement accurately
represents the rate of improvement.
= Validity of performance level score: The extent to which the score (or average/
median of two to three scores) represents the underlying construct.
= Predictive validity of slope of improvement: The extent to which the slope of
improvement corresponds to end-level performance on highly valued outcomes.
= Disaggregated reliability and validity data: Whether or not scores are calculated
and reported separately for specific subgroups (e.g., race, economic status,
special education status).
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General Outcome Measures | Mastery Measures

FILTER - Select grade - 4 - Select subject - = Apply P=\ Print Chart
RESULTS

[ Reset | ext itori g jvidualizati

cﬁ:?r ‘ ‘ ‘T 5 ) ‘ Psychometrics [ Progress Monitoring H Data-based Individualization ‘

™ Title Area Grade Reliability Validity

Disag. Reliability
and Validity Data Bias Analysis

For progress monitoring tools using the mastery measures approach, the TRC has
established three psychometric standards:

= Reliability: The extent to which scores are accurate and consistent.
= Validity: The extent to which scores represent the underlying construct.

= Disaggregated reliability and validity data: Whether or not scores are calculated
and reported separately for specific subgroups (e.g., race, economic status,
special education status).

= Bias analysis: Identifies whether or not publisher has conducted an analysis of
bias against subgroups (e.g., race/ethnicity, gender, socioeconomic status,
students with disabilities, English language learners).

Progress Monitoring Standards

General Outcome Measures | Mastery Measures |

FILTER - Select grade - : - Select subject - : Apply ‘ E Print Chart l
RESULTS -y

Reset

Prev | [Next N i P
Chart < 1o Tab )‘ PSYCh°me""Cs Progress Monitoring ‘ Data-based Individualization ‘

- Sensitive to Student
H = -H e I
ified Benchmarks Improvement

For general outcomes measures, the progress monitoring standards include
the following:

= Alternate forms: Parallel versions of the measure within a grade level,
of comparable difficulty (or with Item Response Theory-based, item,
or ability invariance).

= Rates of improvement: Specify the slopes of improvement or average weekly
increases, based on a line of best fit through the student’s scores.
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= End-of-year benchmarks: Specify the level of performance expected at the
end of the grade, by grade level.

= Sensitive to student improvement: The extent to which a measure reveals
improvement over time, when improvement actually occurs.

General Qutcome Measures | Mastery Measures
FILTER e : - .
- Select grade - - Select subject - Appl ﬁ Print Chart
RESULTS J M ! v _

< _T:;t )‘ Psychometrics Progress Monitoring | Data-based Individualization |

Skill Sequence Sensitive to Student
Improvement

Reset
Chart

P
=

For mastery measures, the progress monitoring standards include the following;:
= Skills sequence: The series of objectives that correspond to the instructional
hierarchy through which mastery is assessed.
= Sensitive to student improvement: The extent to which a measure reveals
improvement over time, when improvement actually occurs.

m  Pass/fail decision: The metric in which mastery measurement scores are reported.

Data-based Individualization Standards

Eﬁi{ :;iv Psychometrics ‘ ‘ Progress Monitoring ‘ Data-based Individualization

Title De:lslon Rules for Decision Rules for Improved Teacher Improved Student
Increasing Goals Planning Achievement

For both general outcome measures and mastery measures, the TRC has established
four standards related to how the use of the progress monitoring tool relates to positive
teacher and student outcomes:
= Decision rules for changing instruction: Provide guidance that indicates when
a teacher should make a change to instruction.
= Decision rules for increasing goals: Offer guidance that indicates when a
teacher should increase the goal.
= |mproved student achievement: The relationship between the use of the tool
and increases in student performance on external measures of achievement.
= Improved teacher planning: The tool’s ability to help teachers in planning for
and adjusting their instruction to meet student needs.
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Behavioral Progress Monitoring Tools Chart

The behavioral progress monitoring tools chart includes information on three aspects
of a tool, each accessible through one of three tabs at the top of the chart: (1) Progress
Monitoring Standards, (2) Psychometric Standards, and (3) Usability. Additional
information is available by clicking on features within the chart.

The first tab, Progress Monitoring, presents ratings related to how well the assessment
functions as a progress monitoring tool that can accurately detect small changes in
student behavior over time and the extent to which use of the tool is associated with
data to determine intervention change and identification of interventions. The second
tab, Psychometrics, includes ratings from our TRC members on the reliability and
validity of the tools. The third tab, Usability, provides information related to the
implementation of the tool.

Progress Monitoring Standards

gﬁ;ﬁ #:;t ) ‘ Progress Monitoring [ Psychometrics H Usability

S.GMBI!EM_SSMAEM Levels of Performance Data to Support m_mjunm

The progress monitoring standards include the following:

= Sensitive to student change: The extent to which a measure reveals improvement
over time, when improvement actually occurs.

= Levels of performance specified: The extent to which appropriate levels of
performance have been specified and empirically validated.

= Data to support intervention change: Provide guidance that indicates when
a teacher should alter an intervention (e.g., in the case of an ineffective
intervention).

= Data to support intervention choice: Offer guidance indicating to a teacher
which specific intervention or type of intervention should be used (in the case
of an ineffective intervention).
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Psychometric Standards
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The TRC has established three psychometric standards:

= Reliability: The extent to which scores are accurate and consistent.
= Validity: The extent to which scores represent the underlying construct.

= Disaggregated reliability and validity data: Scores that are calculated and
reported separately for specific subgroups (e.g., race, economic status, special
education status).

Usability

R t | Prev | i
cﬁiert ‘ ‘ < T;iv Progress Monitoring | Psychometrics | Usability
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The Usability tab presents basic information on the implementation of the behavioral
progress monitoring tools. The columns on the chart include the following information:

= Assessment format: Describes the assessment mechanism of the tool, such
as a rating scale, direct observation, or checklist.

= Rater/scorer: Role of the person whom the program recommends administer
the test.

= Usability study conducted: Indicates whether a study was conducted on the
usability of the tool.
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5. Review the Data

In addition to the technical ratings and effect size summary data, the tools chart
includes details about the actual data for each study and tool that was submitted
to the TRC for review. Clicking on bubble ratings and text in the cells on the chart
will bring you to data, where available. A dash (-) on the chart means data were
unavailable. As such, clicking on a dash will not display data. In the case of the
academic progress monitoring chart, a dash may mean that data disaggregated
by grade level were unavailable (see later for additional information).

Examining these data can be useful for a number of reasons. You may see two or
more programs with studies that received the same rating for a particular dimension;
in these cases, how do you know which one really best meets your needs? By clicking
on the rating and viewing the actual data, you have more information available to help
determine which program is most appropriate.

For example, on the Study Quality tab on the academic or behavioral intervention
chart, you will see information on the participants sampled in the study. You may want
to look for programs with studies conducted with samples similar in characteristics to
your population of students. By clicking on the bubble in the participant column for
one of the programs, you will be presented with this type of information:

Dubal, Hamly,
o Pavlov,

BurstReading  Richards, Group Design O (] perticivants: [ J
oty Sample sizet 022 (2,003 program, 2,019 conrl)

tatus: The Burst intervention algorithm determines individual student eligibility based on DIBELS Benchmark Status or risk category (i.e.,

i s i ellow, and Green). Students who were identified as At Risk (Red) or Some Risk (Yellow) at the pre-test are considered eligole for Burst
[ BurstReading S Group Design [ ) ention. The table below provides the DIBELS Composite Scores corresponding to the 25th percentlie and 30th percentie for each orace as
(z013) ined n a national norming study conducted by Dewey, Kaminski, & Good (2014) as well s the percentage of students In the Treatment and
) roups whose scores fllbelow each of the percentie thresholcs.
Tt i important o note that DIBELS Senchmari Status for each grade was according to that s, riskc
o Cover Cof Cressey & CEmETT O was determined through prediction of later success on an outcome measure and not determined according to percentile ranks. Students who are
Compare Ezbick (2008) categorized as Red (Wel Below Benchmark) lkely need intensive support. Theirodds of achieving subsequent early lteracy goals are approximately

109%-20% and those students are unlikely to achieve subsequent reading benchmarks unless provided with substantial, intensive instructional
support. Students who are categorized as Yellow (Below Benchmark) means they likely need strategic support and the odds of achleving
subsequent early literacy goals are roughly 40-60% for students with skills n this range. Students with scores In this range typically need strategic,
targeted instructional support to ensure that make ad progress and achieve benchmarks (Good et al., 2013). Therefore,
while It is not expected that all students eligible for Burst would fall below the 25th or 30th percenties, all students eligible for Burst intervention
were identified based on risk and need for additional instructional support.

Percantage of Students Below National Norm Percentile

Grade (D1BELS CS at Percentile) Treatment Control
25th percentile

) a070% as.oum

190) c296% ssea%

2029 84.8% e3.30%

3090 78.48% 7853%
30th Percentile

K0 s246% 0.70%

1100) 0% 7.0%

203 57.29% o7.59%

309 o114 s161%
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Alternatively, you may want to look for programs that used outcome measures similar
to those you are interested in improving. Following is a chart that includes specific
outcomes measured by one of the programs:

Reset Prev ‘ Next Study Quality ‘ Intensity ‘ ‘ Additional Research
Chart Tab Tab
Disag. Disag.
Study Type Outcome Mean ES Mean E! Visual Data for Data for
<
Measures (Targeted) (Broader) Analysis Dem. <20th
- Early Nelson, Vadasy, u
(m] Vocabulary & Sanders Group Design 3 Reading 0.67™4 — N/A No No
Connections (2011) =
Smith, Nelson-
Enhanced Core Walker, Fien,
"’ er, Fien, . .
O Reading Smolkowski & Group Design 10 Reading 0.44 N/A No Yes
Instruction Baker (2013)
Mean ES - Broader: ="
] Failure Free PR
O Reading Effect Size:
Targeted Measures
Fast ForWord [ construct [ Measure [ Effect size |
(®) Language | Reading | Proximal reading vocabulary: 50-item definitional vocabulary ‘ 0.67%k%U ‘
Series
Broader
Construct Measure Effect Size
Reading Distal reading vocabulary: WRMT-R/NU Word +
Reading Word reading: Mean of standard score for WRMT-R/NU Word 0.23
Key
*  ps.05
*x  p<.01
**x D <.001
- Developer was unable to provide necessary data for NCII to calculate effect sizes
U Effect size is based on unadjusted means
+  Effect size based on unadjusted means not reported due to lack of pretest group equivalency, and effect size based on adjusted means is not available

The academic progress monitoring tools chart gives ratings separately for each grade
level targeted by the tool. Each row represents a single grade level, and tools targeting
more than one grade have multiple rows. Technical data often vary by grade level,
and this chart allows you to see clearly these variations, which may help you make
more informed decisions. This chart also allows you to compare multiple tools that
target a grade level of interest.

Tools Charts User’s Guide




Following is a chart that includes specific ratings for each grade level reported for one

of the tools:
Reliability of the Performance Level Score
Grade i 2 3 4 5 6 7 a
. @ = O - @ - - @
Coefficient Information
Type of Reliability Age or Grade n (range) SEM (including normative
range median data)/Subjects
n and SEM values
Alternate Form-PRF | Grade 1 48 & 52 0.95 - .97 0.96 7.71 & B.17 are from two
sessions
Test retest reliability
i Al ate Eotes Grade 1 48 & 52 0,96 & .97 0.57
n and SEM values
Alternate Form-PRF | Grade 3 48 0.94-.95 0.94 9.73 & 10.28 are from two
sessions
Test retest reliability
with Alternate Forms i - e i ot
n and SEM values
Alternate Form-PRF | Grade 5 54 8 49 0.87 - 0.96 0.92 12.11 811.36 are from two
sessions
Test retest reliability
H RS Foihe Grade 5 54 & 49 0.92 & 0.94 0.93
n and SEM values
Alternate Form-PRF | Grade 8 59 & 58 0.87 - 0.92 0.92 11.14 & 10.60 are from two
sessions
Test retest reliability
T R i e Grade 8 59858 0.91 & 0.91 0.91

6. Ask for More Information

You may find that the tools chart does not provide you with all the information
you need. For example, what if a program that you are interested in does not have
disaggregated data available for a particular subgroup that is important to you? Ask
the vendor! Developers who have chosen to submit their programs for review and
publish them on the chart are interested in meeting the needs of their customers
and doing more research to provide needed data.

Similarly, if a program that you currently use or are interested in learning about is not
on the chart, call the developer of that program. Tell the vendor about the TRC review
process and the tools chart, and ask the vendor to consider submitting for review.

Finally, if you are unsure about what any technical terms on the chart mean, or how to interpret
any of the information on the chart, contact the National Center on Intensive Intervention
at NCll@air.org.
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